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C H A P T E R  I  
T H E  P R O B L E M  A N D  D E F I N I T I O N S  O F  T E R M S  U S E D  
I n  t h e  c u l t u r a l  a s p e c t  o f  m u s i c  m u c h  e m p h a s i s  i s  
b e i n g  p l a c e d  u p o n  t h e  c o n t e m p o r a r y  s t y l e .  T h i s  t y p e  o f  
m u s i c  i s  b e c o m i n g  w i d e l y  s p r e a d  t h r o u g h  t h e  p e r f o r m a n c e  
m e d i a  a n d  h i g h l y  a c c e p t e d  a s  a  d e f i n i t e  p h a s e  o f  m u s i c a l  
a r t .  B e c a u s e  o f  t h i s  a c c e p t a n c e ,  d e m a n d s  a r e  p l a c e d  u p o n  
t h e  m u s i c  e d u c a t i o n  p r o g r a m  t o  d e v e l o p  t h e  c u l t u r a l  a t t i -
t u d e s  o f  s t u d e n t s  t o w a r d  a  g r e a t e r  a p p r e c i a t i o n  o f  t h i s  
s t y l e .  T h e s e  d e s i r a b l e  a t t i t u d e s  c a n  b e  d e v e l o p e d  t h r o u g h  
t h e  u s e  o f  n e w  m a t e r i a l s  i n  t h e  l e a r n i n g  e x p e r i e n c e s  o f  
t h e  s t u d e n t .  M u s i c  e d u c a t i o n  m u s t  b e  c o n s t a n t l y  a l e r t  i n  
t h e  s e l e c t i o n  o f  n e w  m e t h o d s  a n d  s u p p l e m e n t a r y  m a t e r i a l s  
f o r  u s e  i n  t h e  m u s i c  p r o g r a m .  I f  t h e  t o o l s  o f  l e a r n i n g  
a r e  t o  b e  m o r e  e f f e c t i v e ,  i t  i s  n e c e s s a r y  t o  r e i n f o r c e  
t h e m  w i t h  s u i t a b l e  m a t e r i a l s  t h a t  a r e  a p p l i c a b l e  t o  t h e  
v a r i o u s  p h a s e s  o f  t h e  m u s i c  p r o g r a m .  
I .  T H E  P R O B L E M  
S t a t e m e n t  o f  t h e  p r o b l e m .  I t  i s  t h e  p u r p o s e  o f  t h i s  
d o c u m e n t  ( 1 )  t o  p r e s e n t  o r i g i n a l  c o m p o s i t i o n s  a s  m u s i c a l  
s e t t i n g s  f o r  s e l e c t e d  c h i l d r e n ' s  p o e t r y  t h a t  c a n  b e  u s e d  
a s  s u i t a b l e  m a t e r i a l  t o  s u p p l e m e n t  t h e  s i n g i n g  a c t i v i t i e s  
of the elementary grades; (2) to assist, through the use 
of these original compositions, in developing more desir-
able attitudes toward the appreciation of new sounds and 
ideas found in modern and contemporary music; and (3) 
to stimulate a greater appreciation of children's poetry 
through the examples used in this study. 
Importance of the study. "A program planned to 
promote musical growth will consist of a wide and varied 
range of learning experiences. 111 It is evident from this 
statement that an understanding of contemporary music is 
2 
classified as a learning experience. Materials of a varied 
nature must be available in order to afford a broad learn-
ing experience. The practicality of this document is its 
presentation of original compositions involving contempor-
ary techniques, thus affording elementary children with 
new learning experiences. 
Because of the lack of usable materials, the average 
classroom teacher, as well as the trained music teacher, 
has avoided acquainting the students with music that might 
introduce modern harmonies, thereby continuing to use 




L. l'Iursell, JV!USIC EDUCA'l'ION, Its Principles 
(New York: Silver Burdett Company, 1956), 
3  
t h e  c o n c e r t  s t a g e ,  a n d  i n s t i t u t i o n s  o f  h i g h e r  l e a r n i n g  
a r e  o f f e r i n g  t h e  p u b l i c  n u m e r o u s  p e r f o r m a n c e s  o f  c o n t e m -
p o r a r y  m u s i c .  I t  i s  t h r o u g h  t h e s e  c o n c e n t r a t e d  e f f o r t s  
t h a t  c o n t e m p o r a r y  m u s i c  i s  b e c o m i n 2 ;  w i d e l y  h e a r d .  I f  t h e  
s t u d e n t  o f  t o d a y  i s  t o  p a r t i c i p a t e  i n  t h e  m u s i c a l  o f f e r i n g s  
o f  t h e  f u t u r e ,  e i t h e r  a c t i v e l y  o r  p a s s i v e l y ,  h e  m u s t  b e  
e d u c a t e d  t o  a n  u n d e r s t a n d i n g  o f  c o n t e m p o r a r y  m u s i c .  
I I .  D E F I N I T I O N  O F  T E f i l I S  U S E D  
T o n a l i t y .  I f  m u s i c  i s  c o m p o s e d  s o  t h a t  i t s  c o m p o n -
e n t  s o u n d s  f a l l  i n t o  a  d e f i n i t e  p h y s i c a l  s c a l e - p a t t e r n  
o r  k e y  r e l a t i o n s h i p ,  i t  i s  s a i d  t o  b e  t o n a l  i n  n a t u r e .
2  
T o n a l i t y  w i l l  b e  s p o k e n  o f  a s  a  c o m b i n a t i o n  o f  s o u n d s  i n  
r e l a t i o n  t o  a  f i x e d  k e y  o r  s c a l e - p a t t e r n .  
H a r m o n y .  H a r m o n y  i s  a  c o m b i n a t i o n  o f  t o n e s  s o  
a r r a n g e d  a s  t o  p r o d u c e  c o n c o r d a n t  o r  d i s c o r d a n t  s o u n d s .  
H a r m o n y  d e n o t e s  t h e  c h o r d a l  ( o r  v e r t i c a l )  s t r u c t u r e  o f  
m u s i c a l  c o m p o s i t i o n . 3  
C o n t e m p o r a r y  o r  m o d e r n  m u s i c .  T h e  t e r m s  w i l l  b e  
u s e d  i n t e r c h a n g e a b l y  t h r o u g h o u t  t h i s  w o r k .  T h e  t e r m s  
2
W i l l i  A p e l ,  H a r v a r d  D i c t i o n a r y  o f  M u s i c  ( C a m b r i d g e ,  
M a s s a c h u s e t t s :  H a r v a r d  U n i v e r s i t y  P r e s s ,  1 9 5 5 ) ,  p .  7 5 2 .  
3 I b i d . ,  p .  3 2 2 .  
will imply the use of accepted modern techniques in the 
harmonies, structural form and rhythmic patterns; character-
istics of contemporary music as employed in the writing 
of the original music presented in this document. 
Musical setting. To arrive at a clear definition of 
this term it will be well to define the term "song." A 
song is a short composition for solo voice, usually accom-
panied, based on a poetic text. 4 Therefore, the term 
"musical setting" will imply a song. 
4 Ibid., p. 698. 
C H A P T E R  I I  
T H E  S T U D Y  I N  R E L A T I O N S H I P  T O  S O N G  M A T E R I A L S  
I .  V A L U E S  O F  S O N G  L I T E R A T U R E  
O n e  o f  t h e  a i m s  i n  t h e  u s e  o f  s o n g  m a t e r i a l  i n  m u s i c  
i n s t r u c t i o n  i s  t o  a s s i s t  i n  d e v e l o p i n g  a n  u n d e r s t a n d i n g  o f  
d e s i r e d  m u s i c a l  s k i l l s .  S o m e  o f  t h e  i m p o r t a n t  s k i l l s  o f  
t h e  m u s i c  e d u c a t i o n  p r o g r a m  a r e :  ( 1 )  t h e  d e v e l o p m e n t  o f  
a u r a l  p i t c h  r e c o g n i t i o n  a n d  e a r  t r a i n i n g ;  ( 2 )  t h e  a c q u i s i -
t i o n  o f  p r o f i c i e n c y  i n  s i g h t  r e a d i n g ;  ( 3 )  t h e  c o n c e p t  o f  
a  m u s i c a l  p h r a s e  a n d  t h e  i n t e r p r e t a t i o n  o f  m u s i c  i n  r e g a r d  
t o  i t s  s i m p l i c i t y  o r  c o m p l e x i t y  o f  f o r m .  A l t h o u g h  n o n e  
o f  t h e s e  s k i l l s  i s  a t t a i n e d  t h r o u g h  a n  i s o l a t e d  t e a c h i n g  
s i t u a t i o n ,  e a c h  o f  t h e m  s h o u l d  b e  a n  o u t g r o w t h  o f  t h e  u s e  
o f  s o n g  m a t e r i a l s .  A  f u r t h e r  l o o k  a t  e a c h  o f  t h e s e  m u s i -
c a l  d e v e l o p m e n t s  w i l l  e s t a b l i s h  a  b e t t e r  u n d e r s t a n d i n g  o f  
t h e  u s e  o f  s o n g  l i t e r a t u r e  a s  i n s t r u c t i o n a l  m a t e r i a l .  
A u r a l  p i t c h  r e c o g n i t i o n  a n d  e a r  t r a i n i n g .  I n  t h e  
e l e m e n t a r y  s t a g e s  o f  m u s i c  e d u c a t i o n  i t  i s  n e c e s s a r y  t o  
d e v e l o p  w i t h i n  t h e  c h i l d  a  c o n c e p t  o f  p i t c h  r e l a t i o n s h i p s .  
S i n c e  t h e  a w a r e n e s s  o f  m u s i c a l  b e a u t y  a n d  e x p r e s s i o n  i s  
d e p e n d e n t  u p o n  t h e  t r a i n i n g  o f  t h e  e a r ,  m u c h  s o n g  m a t e r i a l  
i s  a v a i l a b l e  f o r  t h i s  d e v e l o p m e n t .  E a r  t r a i n i n g  a i m s  t o  
develop a precise and sensitive perception of and a res-
ponse to the tonal elements in musical beauty.5 This 
phase of the music education program should not be con-
sidered as an isolated study involving the acquisition 
of a certain skill in hearing tonal patterns, but as a 
musical experience evolving out of the use of enjoyable 
song literature. 6 Through the use of many meaningful and 
enjoyable training materials which are readily available, 
6 
students learn to recognize numerous combinations of pitch 
relationships. To perceive the tonal elements of contem-
porary music it is necessary to include suitable contem-
porary music literature. 
The development of sight reading ability. The 
development of a concept and capacity in the reading of 
music is consistent with the basic purpose of promoting 
the use and enjoyment of music as widely as possible.? 
To develop a high degree of note reading the student must 
be subjected to intensive training. One of the important 
5James L. Mursell, Psychology of School Music Teaching 
(Boston: Silver Burdett Company, 1931), p. 141. 
6B. Marian Brooks and Harry A. 
in the Elementary School (New York: 
1946}," p. 171. 
Brown, Music Education 
American Book Company, 
?James L. Mursell, Music in American Schools (New 
York: Si.l ver Burdett Company, 1943), p. 234. 
7  
r e q u i r e m e n t s  o f  m a t e r i a l  u s e d  i n  t r a i n i n g  n o t e  r e a d i n g  i s  
f a v o r i n g  a  r a p i d ,  p r o g r e s s i v e  e y e - m o v e m e n t  a n d  a  c o n f i d e n t  
g r a s p  o f  l a r g e  u n i t s  o f  m e a n i n g .
8  
I n  a  s i n g l e  e y e - m o v e m e n t  
t h e  s t u d e n t  m u s t  b e  a b l e  t o  g r a s p  s e v e r a l  r e l a t e d  i d e a s  
f r o m  t h e  s y m b o l s .  A n  e x p e r t  a t  n o t e  r e a d i n g  c a n  a p p r e h e n d  
a n  e n t i r e  m u s i c a l  p h r a s e  a t  o n e  g l a n c e ;  n o t e s ,  r h y t h m  a n d  
m u s i c a l  e x p r e s s i o n .  T h e  s e l e c t e d  t r a i n i n g  m a t e r i a l  m u s t  a i d  
i n  d e v e l o p i n g  t h i s  t y p e  o f  p e r c e p t i v e  n o t e  r e a d i n g ,  
T h e  p h r a s e  a n d  s t r u c t u r a l  f o r m  i n  m u s i c .  T e a c h i n g  
t h e  c o n c e p t  o f  t h e  m u s i c  p h r a s e  i s  a n o t h e r  r e s p o n s i b i l i t y  
o f  a l l  s o n g  m a t e r i a l s .  A l t h o u g h  c o n s i d e r a t i o n  o f  t h e  
p h r a s e  i s  a  p a r t  o f  e a r  t r a i n i n g  a n d  s i g h t  r e a d i n g  a p p r o a c h e s ,  
m u c h  a d d i t i o n a l  i n s t r u c t i o n  t i m e  m u s t  b e  g i v e n  t o  i t s  
s p e c i f i c  d e v e l o p m e n t .  T h r o u g h  t h e  u s e  o f  m e a n i n g f u l  s o n g  
l i t e r a t u r e ,  t h e  s t u d e n t  b e c o m e s c w a r e  o f  t h e  i m p o r t a n c e  o f  
t h e  p h r a s e  i n  i t s  r e l a t i o n s h i p  t o  m u s i c a l  f o r m .  T h r o u g h  
t h e  u s e  o f  g o o d  s o n g  l i t e r a t u r e ,  t h e  s t u d e n t  s o o n  l e a r n s  
t o  r e c o g n i z e  r e p e a t e d  p h r a s e s ,  c o n t r a s t i n g  p h r a s e s ,  a n d  
s i m p l e  s t r u c t u r a l  d e v e l o p m e n t .  
R h y t h m i c  p a t t e r n s  a n d  n o t a t i o n .  T h e  a b i l i t y  t o  p e r -
f o r m  r h y t h m  p a t t e r n s  a n d  u n d e r s t a n d  r h y t h m i c  n o t a t i o n  i s  
8
I b i d . ,  p .  2 3 9 °  
8 
developed through the use of well selected training mater-
ials. While learning a song, the child is taught the 
basic rhythm patterns involved. He not only learns how to 
perform the particular patterns, but also gains greater 
insight into their concept as he views them in the printed 
form. The recurrence of the basic rhythmic patterns in 
the selected material will facilitate the student's 
ability to grasp these patterns readily. 
Although instructional materials provide for the 
development of the basic processes which have been dis-
cussed, other values are gained from them. The concept of 
subject integration used in the schools is apparent in 
training materials. Many songs are available in all series 
and collections of elementary song literature that inte-
grate music with the social studies program, the history 
program and the various other programs carried on within 
the school. This phase is of great assistance in develop-
ing a greater desire for music appreciation within the mind 
of the student. 
Materials for listening are found in many basic 
texts that are used as training material. Biographical 
data concerning a musician or a musical composition can 
be found in detail in many of the training texts used in 
the school program. Suggested record lists and outlined 
t h e m e s  a r e  t w o  a d d i t i o n a l  a i d s  p r o v i d e d  b y  m a n y  o f  t h e  
b a s i c  s i n g i n g  b o o k s .  E a c h  o f  t h e s e  a d d s  m u c h  t o w a r d  a  
b e t t e r  u n d e r s t a n d i n g  o f  m u s i c  o f  a l l  t y p e s .  
9  
T h e  p r e v i o u s  d i s c u s s i o n  h a s  c o n s i d e r e d  s o m e  o f  t h e  
g o a l s  o f  s o n g  l i t e r a t u r e  a s  i t  i s  u s e d  i n  t h e  e l e m e n t a r y  
s i n g i n g  p r o g r a m .  S i n c e  i t  i s  t h e  p r i m e  c o n c e r n  o f  t h i s  
d o c u m e n t  t o  f o c u s  i t s  a t t e n t i o n  u p o n  t h e  e l e m e n t a r y  s i n g i n g  
p r o g r a m ,  t h e  f a c t  t h a t  t r a i n i n g  m a t e r i a l  e n c o m p a s s e s  
t h e  e n t i r e  m u s i c  p r o g r a m  i n  a  l i k e  m a n n e r  m u s t  n o t  b e  
o v e r l o o k e d .  
I I .  I M P L I C A T I O N S  O F  T H I S  S T U D Y  
G e n e r a l  i m p l i c a t i o n s .  T h e  e m p h a s i s  o f  t h i s  t h e s i s  
i s  p l a c e d  u p o n  t h e  d e v e l o p m e n t  o f  a e s t h e t i c  o r  a p p r e c i a t i v e  
a t t i t u d e s  t o w a r d  c o n t e m p o r a r y  o r  m o d e r n  m u s i c  t h r o u g h  
s i n g i n g  e x p e r i e n c e s .  I t  i s  t h e  w r i t e r ' s  c o n t e n t i o n  t h a t  
t h e s e  a t t i t u d e s  c a n  b e  f o r m u l a t e d ,  t o  a  c e r t a i n  d e g r e e ,  
t h r o u g h  t h e  u s e  o f  t h e  o r i g i n a l  m u s i c  w r i t t e n  f o r  t h i s  
d o c u m e n t .  I t  i s  n o t  i n t e n d e d  t h a t  t h i s  m u s i c  s u p p l a n t  
o r  t a k e  t h e  p l a c e  o f  a n y  a v a i l a b l e  t r a i n i n g  m a t e r i a l ,  b u t  
r a t h e r  s u p p l e m e n t  t h e  m a t e r i a l  u s e d  i n  t h e  e l e m e n t a r y  
s i n g i n g  p r o g r a m .  
A c c o r d i n g  t o  D r .  ! 1 u r s e l l ,  t h e  m u s i c  o f  c o n t e m p o r a r y  
c o m p o s e r s ,  a n d  m o r e  s p e c i f i c a l l y  m u s i c  i n  t h e  " m o d e r n  
idiom," should be included in the elementary music pro-
gram.9 He also stated that young people will hear such 
music in any case. 10 If this type of music is ignored 
in the classroom, students will be completely unaware of 
10 
the capabilities of musical expression as found in modern 
music. 
In order to develop desirable attitudes toward the 
appreciation of modern music, students must become acquainted 
with modern music. This acquaintance is not attained 
through listening experiences alone. The actual perform-
ance of music by the student motivates an attitude towards 
the music. Therefore, the more singing experiences the 
student has in actual performance of modern music, the 
greater will be his means for developing an attitude to-
ward it. Appreciation can easily arise during a student's 
11 
own individual or group performance. 
What is meant by appreciation? Morrison, an authority 
of appreciation as an educational value, defines it as "a 
recognition of worth and an acceptance of value. 1112 The 
9Mursell, Nusic in American Schools, .2.l2· cit., p. 112. 
lOibid. 
11Brooks d " · t 194 an urown, .2.J2· .£.l._., p. • 
12Henry C. Harrison, The .Practice of Teaching in 
the Secondary ,School ( Hevised ~~di ti on) {Chicago: The 
University of Chicago Press, 1931), p. 343. 
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d e f i n i t i o n  i m p l i e s  t h a t  a p p r e c i a t i o n  i s  a n  i n d i v i d u a l  o r  
p e r s o n a l  a t t r i b u t e .  Y e t ,  p e r s o n a l  l i k e s  a n d  d i s l i k e s  c a n  
b e  c h a n g e d  t h r o u g h  l e a r n i n g .
1
3  U n d e r s t a n d i n g  a n d  n e w  
i n s i g h t  i n t o  a t t i t u d e s  o f  m u s i c  a p p r e c i a t i o n  c a n  b e ,  t o  
s o m e  e x t e n t ,  f o r m u l a t e d  i n t o  t h e  t h i n k i n g  o f  t h e  s t u d e n t  
t h r o u g h  g u i d a n c e  a n d  d i r e c t i o n  o f  t h e  t e a c h e r .  M o r e o v e r ,  
M u r s e l l  s u g g e s t s  t h a t  y o u n g  p e o p l e  a r e  v e r y  r e a d y  t o  a c c e p t  
w h a t  a d u l t s  t e n d  t o  t h i n k  i s  n o v e l t y .
1 4  
C h i l d r e n  a r e  v e r y  
w i l l i n g  t o  a c c e p t  s o m e t h i n g  c o m p l e t e l y  d i f f e r e n t  b e c a u s e  
t h e y  a r e  n o t  b o u n d  b y  t r a d i t i o n  a s  m u c h  a s  a d u l t s .  
I n  o r d e r  t o  d e v e l o p  a t t i t u d e s  t o w a r d  a p p r e c i a t i o n  
s t u d e n t s  m u s t  u n d e r s t a n d  m o d e r n  m u s i c .  I t  i s  n o t  n e c e s s a r y  
t h a t  a  f o r m a l  c o u r s e  i n  f o r m  a n d  a n a l y s i s  b e  g i v e n  t h e  
s t u d e n t  i n  o r d e r  t h a t  h e  u n d e r s t a n d  m o d e r n  m u s i c .  I t  i s  
d e s i r a b l e ,  h o w e v e r ,  t h a t  s t u d e n t s  s h o u l d  k n o w  s o m e t h i n g  
o f  t h e  b a c k g r o u n d  o f  m o d e r n  m u s i c  a n d  i t s  c o m p o s e r s .  I f  
s t u d e n t s  u n d e r s t a n d  w h a t  i s  e x p e c t e d  o f  t h e m  i n  l i s t e n i n g  
a n d  p e r f o r m i n g ,  f a v o r a b l e  a t t i t u d e s  t o w a r d  c o n t e m p o r a r y  
m u s i c  w i l l  b e  f o r m e d .  
T h e  c o m p o s i n g  t e c h n i q u e s  e m p l o y e d  i n  t h e  m u s i c  p r e -
s e n t e d  a r e  n o t  n e w .  T h r o u g h  t h e  v a r i e d  u s e  o f  t h e s e  t e c h -
n i q u e s  m e l o d i c  l i n e s  a n d  p i a n o  a c c o m p a n i m e n t s  h a v e  b e e n  
1
3 1 1 u r s e l l ,  M u s i c  i n  A m e r i c a n  S c h o o l s ,  . 2 £ ·  c i t . ,  p .  1 0 7 .  
1 4
I b i d . ,  p .  1 1 2 .  
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created. The compositions are simple but genuinely modern 
in their style. They have been written in this manner in 
order to offer a greater opportunity for their use. This 
music is intended to offer an elementary approach to a 
student's experiences in modern music. 
A final objective of this document is to stimulate 
greater appreciation of children's poetry. An authority 
in the field of children's poetry feels that aesthetic 
satisfaction comes to a small child as well as to an adult, 
but the development of his taste depends not only upon 
his initial capacities but also upon what material he 
encounters and upon how that material is presented. 1 5 The 
child's appreciation for poetry becomes stimulated when 
a poem excites his curiosity. A poem creates the sense of 
realism regardless of what the topic of the poem may be. 
The child creates, through his imagination, every thing 
he hears in a poem into a state of reality. 
The presentation of the poem should precede the 
learning of the song. The students and teacher should 
discuss the poetic meaning in terms of its impression 
upon the students. The reading of these poems should be 
in a musical style, giving vocal inflection to the rise 
l5May Hill Arbuthnot, Children and Books (New York: 
Scott, Foresman and Company, 1947), p-:--<3". 
a n d  f a l l  o f  t h e  p o e t i c  p h r a s e .  C h i l d r e n  g a i n  g e n u i n e  
s a t i s f a c t i o n  f r o m  l e a r n i n g  a  s o n g  b a s e d  u p o n  a  p o e m  m a d e  
f a m i l i a r  t o  t h e m  i n  t h i s  m a n n e r .  
1 3  
!  s u g g e s t e d  t e a c h i n g  p r o c e d u r e .  T h e  p i e c e s  i n  t h i s  
s t u d y  c o u l d  b e  s u b j e c t e d  t o  a  p e r i o d  o f  t r i a l  a n d  e v a l u a -
t i o n .  I t  i s  s u g g e s t e d  t h a t  t h e  f o l l o w i n g  p r o c e d u r e  m i g h t  
b e  u n d e r t a k e n .  I n  o r d e r  t o  p r e s e n t  a  c o n c i s e  p l a n  o f  
a c t i o n ,  i t  w i l l  b e  n e c e s s a r y  t o  d r a w  u p  s e v e r a l  r e l a t e d  
a s s u m p t i o n s .  I t  w i l l  b e  a s s u m e d  t h a t  a  f o u r t h  g r a d e  
s i n g i n g  c l a s s  i s  a b o u t  t o  l e a r n  t h e  s o n g  " 1 ' 1 u d . "  I t  w i l l  
b e  f u r t h e r  a s s u m e d  t h a t  o n e  o f  t h e  m a i n  o b j e c t i v e s  o f  t h e  
f o u r t h  g r a d e  s i n g i n g  c l a s s  i s  t o  s t u d y  t h e  f u n d a m e n t a l  
p r o c e s s e s  e n c o u n t e r e d  i n  l e a r n i n g  t o  s i g h t  r e a d  m u s i c .  
T h e  f i n a l  a s s u m p t i o n  i s  t h a t  t h i s  s o n g  h a s  b e e n  s e l e c t e d  
t o  h e l p  t r a i n  t h e  e a r  t o  h e a r  t h e  o p e n  i n t e r v a l  o f  a  
f o u r t h ;  o n e  o f  t h e  c o m m o n  h a r m o n i c  i n t e r v a l s  u s e d  i n  c o m -
p o s i n g  c o n t e m p o r a r y  m u s i c .  
T h e  f i r s t  s t e p  r e c o m m e n d e d  i s  t h e  p r e s e n t a t i o n  o f  
t h e  p o e m  t o  t h e  c h i l d r e n .  S i n c e  t h i s  p a r t i c u l a r  p o e m  
d e s c r i b e s  t h e  s e n s e  o f  f e e l i n g ,  " M u d  i s  v e r y  n i c e  t o  f e e l ,  
a l l  s q u i s h y - s q u a s h  b e t w e e n  t h e  t o e s  .  .  •  ,  "  a  g u i d e d  
d i s c u s s i o n  s h o u l d  c e n t e r  a r o u n d  o t h e r  s e n s o r y  p e r c e p t i o n s  
e n j o y e d  b y  c h i l d r e n .  F r o m  t h i s  d i s c u s s i o n  e v o l v e s  t h e  
r e a d i n g  o f  s e v e r a l  m o r e  p o e m s  w r i t t e n  a b o u t  t h e  s e n s o r y  
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perceptions of children. This poetry should be read 
aloud, building greater interest and enjoyment toward the 
new song that they are about to learn. 
The presentation of the original poem and related 
poetry should lead toward a listening experience of child-
ren's contemporary music. This music could be directly 
related to sensory perception, or to the specific problem 
of interval relationship as found in the new song. The 
listening experience should be guided (purposeful listen-
ing) to some particular goal whichever suggestion is 
followed. If the children listen to a particular composi-
tion dealing with sensory perception, their listening should 
be guided to a mental portrayal of the music in accord 
with the sensory perception it is trying to achieve. It 
is recommended that several short compositions be presented 
to the class. 
The listening experiences offer background for the 
actual learning of the song. The classroom teacher should 
perform the song in its entirety for the children. After 
this introduction, discussion can be directed to specific 
characteristics of the song, such as tonal patterns, 
phrasing, and rhythm. Although the primary importance of 
each song in this collection is to offer a genuine musical 
experience, several specific proficiencies of musical 
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l e a r n i n g  c a n  b e  a c c o m p l i s h e d  t h r o u g h  t h e  u s e  o f  e a c h .  I t  
w a s  a s s u m e d  t h a t  t h e  s o n g  " M u d "  w a s  t o  b e  l e a r n e d  i n  o r d e r  
t o  f a c i l i t a t e  t h e  u n d e r s t a n d i n g  o f  t h e  i n t e r v a l  o f  t h e  
f o u r t h ,  b y  e a r  a s  w e l l  a s  b y  s i g h t .  T h e r e f o r e ,  s p e c i a l  
a t t e n t i o n  s h o u l d  b e  g i v e n  t o  t h e  e x p l a n a t i o n  o f  t h e  i n t e r -
v a l  o f  t h e  f o u r t h .  A f t e r  t h e  c h i l d r e n  h a v e  b e e n  t a u g h t  
t h e  s t r u c t u r e  o f  t h i s  i n t e r v a l ,  t h e y  s h o u l d  b e  a b l e  t o  
f i n d  s u c h  a n  i n t e r v a l  i n  t h i s  s o n g .  T h e  s o n g  s h o u l d  b e  
s u n g  m a n y  t i m e s  d u r i n g  t h e  l e a r n i n g  p r o c e s s .  C h i l d r e n  
s h o u l d  l e a r n  t o  i d e n t i f y  t h e  p h r a s e s  o f  t h e  s o n g  a s  t o  
n u m b e r  a n d  s i m i l a r i t y .  A s  t h e  c l a s s  b e c o m e s  a w a r e  o f  t h e  
u s e  o f  t h e  i n t e r v a l  o f  t h e  f o u r t h  i n  " M u d , "  t h e y  s h o u l d  
b e  d i r e c t e d  t o  a n a l y z e  o t h e r  s o n g s  t h a t  t h e y  h a v e  l e a r n e d  
w h i c h  a l s o  m a k e  p r e d o m i n a n t  u s e  o f  t h i s  i n t e r v a l .  T h r o u g h  
t h i s  t y p e  o f  a n  a s s o c i a t i o n ,  t h e  c l a s s  s o o n  l e a r n s ,  
t h r o u g h  s e e i n g  a n d  h e a r i n g ,  t h e  q u a l i t i e s  o f  t h e  i n t e r v a l  
o f  t h e  f o u r t h .  
T h e  p l a n  p r e s e n t e d  i n  t h i s  h y p o t h e t i c a l  s i t u a t i o n  
i s  s i m p l e  i n  i t s  m a k e - u p .  I t  c a n  b e  u s e d  e x t e n s i v e l y  i n  
t e a c h i n g  a n y  s o n g  t h a t  a p p e a r s  i n  t h i s  c o l l e c t i o n .  U p o n  
a n a l y s i s  o f  t h e  p l a n  o n e  c a n  s e e  t h e  m a n y  l e a r n i n g  e x p e r i -
e n c e s  i n v o l v e d .  E a c h  s o n g  i n  t h e  c o l l e c t i o n  p o s s e s s e s  
s e v e r a l  c h a r a c t e r i s t i c s  p e r t i n e n t  t o  s e v e r a l  n e c e s s a r y  
m u s i c a l  p r o f i c i e n c i e s .  N o t  o n l y  t h e  s i n g i n g  e x p e r i e n c e  
16 
is presented through a plan of this kind, but also the 
listening experience and poetic stimulation are considered. 
It is through the use of a plan of this nature that the 
learning experiences of children become more meaningful. 
C H A P T E R  I I I  
R E V I E W  O F  T H E  L I T E R A T U R E  
M a n y  c h i l d r e n ' s  s o n g s  a r e  a v a i l a b l e  f o r  u s e  i n  t h e  
e l e m e n t a r y  s i n g i n g  p r o g r a m .  T h e s e  s o n g s  c a n  b e  f o u n d  i n  
s o n g  c o l l e c t i o n  f o r m  o r  i n  t h e  b a s i c  s i n g i n g  t e x t s .  Y e t  
o f  a l l  t h e  a v a i l a b l e  m a t e r i a l ,  v e r y  l i t t l e  o f  i t  o f f e r s  
a n y  s i n g i n g  e x p e r i e n c e s  e m p l o y i n g  t h e  u s e  o f  m o d e r n  
h a r m o n i e s .  T h i s  c h a p t e r  w i l l  a t t e m p t  t o  r e v i e w  t h e  m o d e r n  
l i t e r a t u r e  w h i c h  t h e  w r i t e r  f o u n d  a v a i l a b l e  w h i l e  p r e -
p a r i n g  t h i s  s t u d y .  
I .  M O D E R N  S O N G  C O L L E C T I O N S  
I f  t e a c h e r s  m a k e  e x t e n s i v e  u s e  o f  t h e  s u p p l e m e n t a r y  
s o n g  c o l l e c t i o n s  f o u n d  i n  t h e  e l e m e n t a r y  m u s i c  p r o g r a m ,  
t h e  s t u d e n t s  h a v e  a n  o p p o r t u n i t y  t o  e x p e r i e n c e  a  g r e a t e r  
n u m b e r  o f  s o n g s  t h a n  t h e y  w o u l d  w e r e  a  b a s i c  s i n g i n g  
s e r i e s  b o o k  u s e d  a s  t h e  s o l e  s o u r c e  f o r  s o n g  l i t e r a t u r e .  
I t  i s  t h e  p u r p o s e  o f  s o n g  c o l l e c t i o n s  t o  o f f e r  m a t e r i a l  
o f  a r t i s t i c  q u a l i t y  w h i c h  w i l l  a p p e a l  t o  s e v e r a l  g r a d e  
l e v e l s  o f  t h e  m u s i c  p r o g r a m .  
H .  F r a s e r - S i m s o n ,  a n  E n g l i s h  c o m p o s e r ,  h a s  c o m p o s e d  
m u s i c a l  s e t t i n g s  f o r  f o u r t e e n  c h i l d r e n ' s  s o n g s  a n d  p r e -
s e n t e d  t h e m  i n  t h e  f o r m  o f  a  s o n g  c o l l e c t i o n .  I n  t h i s  
18 
work he has used fourteen of the poems from the collection, 
WHEN WE WERE VERY YOUNG, written by A. A. Milne. 16 The 
imagination of the young singer has been captured by making 
the songs simple, yet very musical. The music is written 
in a romantic style with a touch of modern harmonies in 
various places to produce a desired effect. 
The vocal line, or melody, stays well within the key 
tonality of each individual piece. The melodies are simple 
in structure yet interesting and tuneful. The rhythm 
poses no major difficulty because it follows the text very 
closely. The phrases found in these songs are natural 
and effective. Again, they follow the dictates of the 
poetic text. 
The degree of difficulty found in the piano accom-
paniments of several of the songs can readily pose as a 
problem to the average classroom teacher. Consider the 
piano accompaniment found in "The Three Foxes. 111 7 It is 
written in the key of F Major which is quite a natural key 
in which to play in the consideration of the relative hand 
position. The rapidity required in playing the left-hand 
or bass melodies will prove difficult for an unskilled 
16H. Fraser-Simson, Fourteen Songs from When We were 
Very Young, A. A. Milne (New York: E. P. Dutton and 
Company, 1925) • 
l7Ibid., p. 18. 
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p i a n o  p l a y e r .  A l s o  s o m e  o f  t h e  c h a n g e s  i n  t h e  h a r m o n i e s  
o f  t h e  a c c o m p a n i m e n t  w i l l  b e  a  p r o b l e m  i n  p l a y i n g  t h i s  
p a r t i c u l a r  s o n g .  S e v e r a l  s i m i l a r  i n s t a n c e s  c a n  b e  f o u n d  
u p o n  a  m o r e  d e t a i l e d  a n a l y s i s  o f  t h e  s o n g s .  
T h e  p o e t i c  t e x t  i s  a n  i n t e g r a l  p a r t  o f  a n y  c h i l d r e n ' s  
s o n g .  T h e  t e x t s  f o u n d  i n  t h i s  c o l l e c t i o n  a r e  o f  t h e  f i n e s t  
a r t i s t i c  q u a l i t y  f o r  c h i l d r e n .  I n  c o n s i d e r i n g  t h e  t e x t  o f  
" H a l f w a y  D o w n , "  o n e  f i n d s  " H a l f w a y  u p  t h e  s t a i r s  i s n ' t  
r e a l l y  u p ,  a n d  i s n ' t  d o w n  .  .  .  •  I t  r e a l l y  i s n ' t  a n y w h e r e  
I t ' s  s o m e w h e r e  e l s e  i n s t e a d !
1 1 1
9  T h i s  e x a m p l e  s h o w s  t h e  
f r e s h n e s s  a n d  c l e v e r n e s s  o f  l y r i c s  t h a t  w i l l  a p p e a l  t o  
a l l  a g e s .  l 1 i l n e  i s  w e l l  k n o w n  f o r  h i s  c h i l d r e n ' s  p o e t r y  
a n d  t h e  p o e t i c  t e x t s  t h a t  h e  h a s  e m p l o y e d  f u l f i l l  t h e  
c r i t e r i a  u s e d  i n  a p p r a i s i n g  c h i l d r e n ' s  p o e t r y .  
B e n j a m i n  B r i t t e n ,  a  w e l l - k n o w n  c o n t e m p o r a r y  B r i t i s h  
c o m p o s e r ,  h a s  w r i t t e n  m u s i c a l  s e t t i n g s  t o  t w e l v e  s o n g s ,  
u s i n g  t h e  p o e m s  o f  v a r i o u s  p o e t s .  T h i s  w o r k ,  F r i d a y  A f t e r -
n o o n s ,  a p p e a r s  i n  t w o  v o l u m e s .
2 0  
T h i s  c o l l e c t i o n  i s  
w r i t t e n  i n  a  m o r e  c o n t e m p o r a r y  s t y l e  t h a n  t h e  w o r k  o f  
F r a s e r - S i m s o n .  T h e  s o n g s  a r e  m o r e  d i f f i c u l t  f o r  t h e  a v e r -
a g e  c l a s s r o o m  s i t u a t i o n .  A  b r i e f  r e v i e w  o f  t h i s  w o r k  w i l l  
l 9 I b i d . ,  p .  S .  
2 0
B e n j a m i n  B r i t t e n ,  F r i d a y  A f t e r n o o n s ,  2  v o l s .  
( B o o s e y  a n d  H a w k e s ,  L t d . ,  1 9 3 6 ) .  
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illustrate this fact. 
Several of the melodies found in this collection are 
difficult for children to sing because of the use of 
foreign or unrelated tones to the original key signature. 
Ghildren will find the interval relationship not only 
difficult to hear, but difficult to perform. "The Jazz-
1'1an" illustrates the use of many unrelated tones in the 
melody. 21 A great amount of work would be necessary in 
teaching this song to the children. The rhythmic structure 
of the same song is difficult for children to comprehend. 
This difficulty can be attributed to the many changes of 
rhythm; the piece begins with a pulsation of two beats per 
measure and changes to a triple meter of three beats to 
each measure. 
The piano acconpaniments are written for a skilled 
accompanist. These accompaniments are a vital asset to 
these songs. They add musical richness in their use of 
harmonies and rhythms. !1any of the rhythms found in the 
melodies of the songs do not correspond to the rhythms 
found in the accompaniments. This contrapuntal rhythmic 
style is quite difficult for children to understand. The 
accompaniment as found in the "Fishing .Song" uses many 
ornamental devices of composition which make it difficult 
21Ibid., II, p. 8. 
2 1  
f o r  a n  a v e r a g e  p i a n i s t  t o  p e r f o r m .
2 2  
S e v e r a l  n o t e s  a p p e a r  
o n  e a c h  b e a t  o f  t h e  m e a s u r e ,  w h i c h  a d d s  t o  t h e  d i f f i c u l t y  
t h a t  i s  e n c o u n t e r e d  b y  a n  u n t r a i n e d  a c c o m p a n i s t ;  a n d  m a n y  
l a r g e  s k i p s  a r e  f o u n d  i n  t h e  b a s s - l i n e  o f  t h i s  p a r t i c u l a r  
s o n g .  T h e r e f o r e ,  c o n s i d e r i n g  t h e  a b i l i t y  o f  t h e  a v e r a g e  
c l a s s r o o m  t e a c h e r  i n  r e g a r d  t o  p i a n o  p l a y i n g ,  i t  m u s t  b e  
c o n c l u d e d  t h a t  t h e  a c c o m p a n i m e n t s  w i l l  b e  e x t r e m e l y  d i f f i c u l t .  
T h e  p o e t i c  t e x t  o f  t h i s  c o l l e c t i o n  h a s  a  d e f i n i t e  
a p p e a l .  T h e r e  i s  m u c h  c o n t r a s t  o f  t h e m a t i c  m a t e r i a l  t h a t  
w i l l  i n t e r e s t  t h e  c h i l d r e n .  T h e  p o e t i c  t e x t  o f  t h e  c o l -
l e c t i o n  r a n g e s  f r o m  t h e  g a l l a n t  l i f e  o f  t h e  f i s h e r m a n  t o  
t h e  t r i v i a l i t i e s  o f  t h e  m o n k e y .  T h e  t e x t s  a r e  v e r y  d e s -
c r i p t i v e  a n d  w i l l  r e a d i l y  f o r m  a  v i s u a l  i m a g e  t h a t  c a n  b e  
e a s i l y  p e r c e i v e d  b y  t h e  c h i l d r e n .  
A n o t h e r  c o l l e c t i o n  o f  c h i l d r e n ' s  s o n g s  i s  w o r t h  o f  
c o n s i d e r a t i o n .  K O O K O O R O O K O O  A n d  O t h e r  S o n g s  i s  a  c o l -
l e c t i o n  b a s e d  u p o n  t h e  p o e t r y  o f  C h r i s t i n a  R o s e t t i  i n  
w h i c h  s e v e r a l  E n g l i s h  c o m p o s e r s  h a v e  c o n t r i b u t e d  m u s i c a l  
s e t t i n g s .
2
3  T h i r t e e n  c o m p o s e r s  h a v e  f u r n i s h e d  m u s i c a l  
s e t t i n g s  f o r  t w e n t y - s i x  c h a r m i n g ,  y e t  s i m p l e ,  p o e m s  b y  
C h r i s t i n a  R o s e t t i .  T h i s  c o l l e c t i o n  i s  a  p a r t  o f  a  t w o -
2 2
I b i d . ,  I I ,  p .  4 .  
2
3 C h r i s t i n a  R o s e t t i  a n d  o t h e r s ,  K O O K O O R O O K O O  A n d  
O t h e r  S o n g s  ( L o n d o n :  A .  &  C .  B l a c k  L t d . ,  1 9 1 6 ) ,  4 8  p p .  
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volume series, the other one entitled KIKIRIKEE And Other 
Songs. 
In general, the melodies of these songs are of an 
average difficulty and musically charming. Most of the 
songs employ the use of the repeated phrase which makes 
for greater simplicity in singing. The foreign tones used 
in these melodies are simple to hear, as well as to sing, 
because they follow the natural tendencies of key modula-
tion. In the melodic analysis of "Kookoorookoo Kookoo-
rookoo "' 24 is found an example of simple phrase technique. 
The second and the fourth phrases of the song are very 
similar; the first and third phrases differ in the sequen-
tial note patterns involved. The songs will be relatively 
easy to learn with use of similar phrase groupings. 
In most of the songs the piano accompaniments are 
above average difficulty. Many of them are written with 
rich, interesting chords which places demands of finger 
dexterity upon the accompanist in shifting from one chord 
to another. In the song "The ',Jind Has Such a Rainy Sound 1125 
the accompaniment offers much finger movement in both the 
right and left hand parts. The unskilled accompanist will 
not be able to do this easily. But in order to convey the 
central thought of rain in this particular song it is 
24Ibid., p. 4. 2 5Ibid., p. 36. 
n e c e s s a r y  t o  e m p l o y  t h e  u s e  o f  l i g h t ,  r a p i d  p a t t e r n s  i n  
t h e  p i a n o  a c c o m p a n i m e n t .  
T h e  m a j o r i t y  o f  t h e s e  p o e m s  w i l l  b e  k n o w n  t o  m a n y  
o f  t h e  e l e m e n t a r y  c h i l d r e n .  T h e y  a r e  o f  a  h i g h  a r t i s t i c  
q u a l i t y  t h a t  w i l l  a p p e a l  t o  t h e m .  S u c h  a n  i n q u i s i t i v e ,  
y e t  e x p r e s s i v e ,  t h o u g h t  o f  a  c h i l d  c a n  b e  f o u n d  i n  t h e  
t e x t  " I s  T h e  ! " l o o n  T i r e d ?
1 1 2 6  
A l l  o f  t h e  p o e m s  i n  t h i s  
c o l l e c t i o n  w i l l  s t i m u l a t e  t h e i r  i n t e r e s t .  
2 3  
I n  s u m m a r y ,  o f  t h e  s o n g  c o l l e c t i o n s  r e v i e w e d ,  s e v e r a l  
e l e m e n t s  a r e  c o m m o n  t o  e a c h  o f  t h e m .  F i r s t ,  e a c h  c o l -
l e c t i o n  h a s  b e e n  c o m 1 J o s e d  i n  a  m o d e r n  s t y l e  s p e c i f i c a l l y  
f o r  c h i l d r e n .  T h e  p o e t i c  t e x t s  u s e d  f o r  t h e  s o n g s  i n  e a c h  
c o l l e c t i o n  a r e  o f  h i g h  a r t i s t i c  v a l u e .  T h e  f i n a l  t r a i t  
f o u n d  i n  e a c h  c o l l e c t i o n  i s  t h e  d i f f i c u l t y  o f  t h e  p i a n o  
a c c o m p a n i m e n t s .  T h e s e  a c c o m p a n i m e n t s  e n h a n c e  t h e  m u s i c a l  
q u a l i t y  o f  t h e  s o n g s  a n d  s e r v e  a  v e r y  i n t e g r a l  p a r t  o f  
e a c h  s o n g .  Y e t ,  t h e y  a r e  t o o  d i f f i c u l t  f o r  t h e  a v e r a g e  
t e a c h e r  t o  p e r f o r m .  T h e  n e e d  a r i s e s ,  t h e n ,  f o r  s o n g s  o f  
e q u a l  a r t i s t i c  q u a l i t y  a n d  l e s s  d i f f i c u l t y  t o  p r e s e n t  t o  
t h e  c h i l d r e n  o f  t h e  e l e m e n t a r y  m u s i c  p r o g r a m .  
2 6
I b i d . ,  P ·  3 0 .  
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II. THE REVIEW OF MODERN SONG LITERATURE FOUND 
IN THE BASIC SINGING SERIES 
In many schools the only source of singing material 
is found in the texts of the basic singing series. In 
many instances funds are not provided to equip the music 
classroom with desired supplementary materials. If such 
materials are to be used, it is usually the responsibility 
of the teacher to use his own personal copy and present the 
material by the rote method. With this consideration in 
mind, the writer felt the need to include in this review 
the existing contemporary songs found in the basic singing 
series. Four basic singing series have been considered 
for this review: (1) NEW MUSIC HORIZONS27 and MUSIC FOR 
LIVING; 28 (2) OUR SINGING WORLD; 29 (3) A SINGING SCHOOL;30 
and (4) THE AMEHICAN SINGSR.31 These series are representa-
271'1cConathy and others, New l'lusic Horizons (Morris-
town, N. J.: Silver Burdett Company, 1949), 6 vols. 
28l'!ursell, Tipton and others, Music for Living 
(l'lorristown, N. J.: Silver Burdett Company, 1956), 6 vols. 
29Fitts, Glenn aid Watters, Our Singing World (Boston: 
Ginn and Company, 1952), 8 vols. ~-
30Dykema and others, A Singing School (Boston: C. 
C. Birchard and Company, 1944), 8 vols. 
3lBeattie, Wolverton and others, The American Singer 
(New York: American Book Company, 1947;-;-8 vols. 
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t i v e  o f  t h e  m u s i c  b o o k s  u s e d  i n  m o s t  o f  t o d a y ' s  m u s i c  
c l a s s r o o m s .  
U p o n  a n a l y s i s  i t  w a s  f o u n d  t h a t  t h e s e  s e r i e s  i n c l u d e d  
t h e  g r e a t e r  p a r t  o f  t h e i r  c o n t e m p o r a r y  s o n g  l i t e r a t u r e  i n  
t h e  f o u r t h  y e a r  b o o k .  T h e r e f o r e ,  t h e  f o u r t h  a n d  f i f t h  
y e a r  b o o k s  i n  e a c h  o f  t h e  s e r i e s  w e r e  a n a l y z e d  a n d  w i l l  
b e  p r e s e n t e d  i n  t h i s  s e c t i o n .  I n  c o n s i d e r a t i o n  o f  t h i s  
s t u d y  o n l y  c o n t e m p o r a r y  s o n g s  b y  c o n t e m p o r a r y  c o m p o s e r s  
w e r e  g i v e n  a n a l y s i s .  I t  s h o u l d  b e  s t a t e d  t h a t  m a n y  s o n g s  
i n  t h e  s e r i e s  w e r e  f o u n d  t o  b e  m o d e r n i z e d  v e r s i o n s  o f  
f o l k - t u n e  m e l o d i e s ,  b u t  t h e  p r i m a r y  c o n c e r n  o f  t h e  w r i t e r  
w a s  p l a c e d  u p o n  o r i g i n a l  c o n t e m p o r a r y  s o n g s  a p p e a r i n g  i n  
t h e  s e r i e s .  I t  w a s  f o u n d  i n  t h e  s t u d y  o f  t h e s e  s e r i e s  t h a t  
m a n y  c o n t e m p o r a r y  c o m p o s e r s  c o n t r i b u t e d  t o  t h e  m a t e r i a l  
u s e d ,  b u t  m u c h  o f  t h e i r  w o r k  w a s  i n  t h e  t r a d i t i o n a l  d i a t o n i c  
s t y l e ,  r a t h e r  t h a n  i n  a  m o d e r n  s t y l e .  
T h e  s o n g  l i t e r a t u r e  t h a t  a p p e a r s  i n  a n y  s e r i e s  i s  
v e r y  s e l e c t i v e .  N u m e r o u s  c o n t r i b u t i o n s  o f  s o n g  m a t e r i a l  
a r e  a n a l y z e d  a n d  e v a l u a t e d ;  t h e  c h o i c e  m a t e r i a l  b e i n g  
s e l e c t e d  f o r  u s e  i n  t h e  s e r i e s .  T h e  N e w  M u s i c  H o r i z o n s ,  
~- -~ 
B o o k  F o u r ,  i n c l u d e s  a  s o n g  w r i t t e n  b y  P a u l  H i n d e m i t h . 3
2  
T h e  s o n g ,  " A  R a i n  S o n g , "  h a s  a  r e l a t i v e l y  e a s y  m e l o d y  l i n e  
3
2
t t c C o n a t h y  a n d  o t h e r s ,  . 2 1 2 ·  c i t . ,  I V  ( T e a c h e r ' s  
B o o k ) ,  p .  1 5 1 .  
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and lies easily within the range of the child's voice. The 
use of modern techniques in formulating a melodic line 
strongly outlines the contemporary style. The piano 
accompaniment is quite easily played. Althought it re-
quires some finger movement in the right hand, it is kept 
within easy patterns. One of the characteristics of the 
contemporary style is quite evident in this piece: the use 
of the uneven phrase line. The first phrase of the piece 
is one of four measures in length, whereas the second 
phrase is a three-measure phrase. The style of the song 
readily conveys the mood of the poetic text. 
From the same book in this particular series is a 
song contributed by the French contemporary composer, 
Darius Milhaud.33 Definite appeal comes from the song 
"Not So Big." The movement in the melody line is rather 
slight; that is, no large skips are employed. It is very 
scale-wise in its structure. The piano accompaniment uses 
many accidental notes (the piece does not employ a key 
signature), but keeps to a very definite pattern. The 
right hand plays the melody line while the left hand 
follows a pattern which employs identical repetition for 
several measures. The song is very musical and not 
33Ibid., p. 162. 
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d i f f i c u l t  i n  a n y  r e s p e c t .  
I n  a  n e w  s e r i e s  p u b l i s h e d  b y  t h i s  c o m p a n y ,  M u s i c  F o r  
L i v i n g  ,  m a n y  c o n t e m p o r a r y  c o m p o s e r s  h a v e  c o n t r i b u t e d  
m o d e r n  s o n g s .  N o r m a n  D e l l o  J o i e ,  a  c o n t e m p o r a r y  A m e r i c a n  
c o m p o s e r ,  h a s  c o n t r i b u t e d  s e v e r a l  s o n g s  t o  t h i s  n e w  s e r i e s .  
H i s  s o n g ,  " A f r i c a , "  i s  a  g o o d  e x a m p l e  o f  h i s  e x q u i s i t e  
m u s i c a l  s t y l e . 3
4  
I n  t h i s  p a r t i c u l a r  c o m p o s i t i o n ,  M r .  
D e l l o  J o i e  u s e s  a  s t e a d y  u n c h a n g i n g  r h y t h m i c  f l o w  a n d  
m u c h  r e p e t i t i o n  o f  p h r a s e s  t o  c r e a t e  a  s i m p l i c i t y  o f  t h e  
s o n g .  T h e  a c c o m p a n i m e n t  i s  r e l a t i v e l y  e a s y .  I t  e m p l o y s  
t h e  u s e  o f  t h e  m e l o d y  l i n e  i n  t h e  r i g h t  h a n d  a n d  a  s l o w ,  
r e p e a t e d  c h o r d a l  s t r u c t u r e  i n  t h e  l e f t .  
A  f e w  o t h e r  c o n t e m p o r a r y  s o n g s  c a n  b e  f o u n d  i n  t h i s  
s e r i e s .  I t  s h o u l d  b e  n o t e d  f r o m  t h i s  p a r t i c u l a r  s e r i e s  
( M u s i c  F o r  L i v i n g )  t h a t  e m p h a s i s  i s  b e i n g  p l a c e d  u p o n  
m o d e r n  s o n g s  f o r  c h i l d r e n .  T h e  s e r i e s  n o t  o n l y  i n c l u d e s  
m o r e  c o n t e m p o r a r y  s o n g s  t h a n  t h e  N e w  M u s i c  H o r i z o n s ,  b u t  
a l s o  m o r e  s u g g e s t i o n s  o f  m o d e r n  c o m p o s i t i o n s  f o r  t h e  
l i s t e n i n g  p r o g r a m .  
U p o n  a n a l y s i s  o f  t h e  o t h e r  b a s i c  s e r i e s  ( !  S i n g i n g  
S c h o o l ,  T h e  A m e r i c a n  S i n g e r ,  a n d  O u r  S i n g i n g  W o r l d )  t h e  
w r i t e r  f o u n d  n o  e x i s t e n c e  o f  c o n t e m p o r a r y  s o n g  l i t e r a t u r e .  
3
4
I 1 u r s e l l ,  T i p t o n  a n d  o t h e r s ,  . 2 . : 2 ·  c i t , ,  I V  ( T e a c h e r ' s  
B o o k ) ,  p .  7 9 ,  -
28 
However, these series included traditional song literature 
written by contemporary composers. The lack of the modern 
songs in these texts can be justified by means of several 
criteria. The series were primarily based upon the pres-
entation of folk song materials that could be used for 
integration purposes. Each of these series was written 
during the period when folk music of all nations became 
very important in the music education program of this 
country. This great awareness to the importance of folk-
song materials came about during the five-year period 
following the second world war. 
III. MISCELLANEOUS CONTE!'TPOl:U\RY MUSIC LITERATURE FOR 
CHILDREN 
One of two other sources of contemporary songs for 
children are worthy of consideration. "The Children" is 
a song cycle consisting of nine children's songs written 
by Theodore Chandler. This work was published in 1956 by 
G. Schirmer, Incorporated. A similar collection of songs, 
but written for an adult performer, can be found in the 
song cycle "I Hate Music." This is a collection of five 
songs written by Leonard Bernstein. In this cycle he has 
depicted the ideas of a ten year old in regard to music.35 
35Leonard Bernstein, I Hate liusic (New York: M. 
Witmark & Sons, 1953). 
I t  i s  w r i t t e n  f o r  s o p r a n o  v o i c e  o f  a n  a d v a n c e d  m u s i c a l  
k n o w l e d g e .  
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R e l a t e d  l i t e r a t u r e  s h o w s  s o m e  i n t e r e s t i n g  c o n t e m -
p o r a r y  m u s i c  f o r  c h i l d r e n  i n  m e d i a  o t h e r  t h a n  s i n g i n g .  
" D i e s  P i e z a s  S i m p l e s "  ( T e n  S i m p l e  P i e c e s )  h a s  b e e n  w r i t t e n  
f o r  p i a n o  b y  t h e  A r g e n t i n e  c o m p o s e r ,  J u a n  O r r e g a  . S a l a s .  
T h i s  w o r k  c a n  p r o v i d e  a  v a l u a b l e  l i s t e n i n g  e x p e r i e n c e  o f  
m u s i c  i n  t h e  c o n t e m p o r a r y  s t y l e .  M a n y  c h i l d r e n  a r e  
u n d o u b t e d l y  f a m i l i a r  w i t h  t h e  p i e c e s ,  " F o r  C h i l d r e n , "  
w r i t t e n  b y  B e l a  B a r t o k .  T h e s e  p i e c e s  h a v e  b e e n  u s e d  
e x t e n s i v e l y  i n  t h e  t e a c h i n g  o f  p r i v a t e  p i a n o  l e s s o n s .  
O t h e r  c o n t e m p o r a r y  w o r k s  f o r  t h e  p i a n o  i n c l u d e  " T e n  C h i l d -
r e n ' s  P i e c e s ,  O p .  2 7 "  b y  D m i t r i  K a b a l e v s k y .  T h e s e  p i e c e s  
h a v e  b e e n  p u b l i s h e d  b y  t h e  L e e d s  P u b l i s h i n g  C o r p o r a t i o n  o f  
N e w  Y o r k .  
L o c k r e m  J o h n s o n  h a s  d e v o t e d  s o m e  o f  h i s  c o n t e m p o r a r y  
m u s i c a l  c o m p o s i t i o n s  t o  f i l l  t h e  p e r f o r m i n g  n e e d s  o f  c h i l d -
r e n .  " S i x  E a s y  P i e c e s  f o r  V i o l i n  a n d  P i a n o "  i s  a  c o n t r i -
b u t i o n  o f  t h i s  t y p e .  T h e  c o l l e c t i o n  c o n s i s t s  o f  s i x  p i e c e s  
w h i c h  a r e  s i m p l e  a n d  q u i t e  c o n t e m p o r a r y  i n  s t y l e .  T h e  
p i a n o  a c c o m p a n i m e n t s  t o  t h e s e  p i e c e s  a r e  k e p t  s i m p l e ,  y e t  
m o d e r n  a n d  e f f e c t i v e .  
T h r o u g h  t h e  u s e  o f  m o d e r n  m u s i c  o f  a l l  t y p e s  t h e  
s t u d e n t  c a n  l e a r n  t o  a c q u i r e  a t t i t u d e s  t o w a r d  m o d e r n  m u s i c .  
30 
The area of contemporary music for children has need for 
great expansion. From the viewpoint of the writer in his 
survey of contemporary literature this expansion is evi-
denced by a greater source of available mo~ern music within 
the understanding of children's capabilities. 
C H A P T E R  I V  
P R E S E N T A T I O N  O F  T H E  S T U D Y  
I .  T H E  S E L E C T I O R  O F  T H E  P O E T R Y  
C a r e f u l  c o n s i d e r a t i o n  w a s  g i v e n  t o  t h e  s e l e c t i o n  o f  
p o e t r y  u s e d  i n  t h i s  s t u d y .  T h e  p o e t r y  u s e d  h a d  t o  m e e t  
m u s i c a l  s t a n d a r d s  a s  w e l l  a s  p o e t i c  s t a n d a r d s ;  t h e r e f o r e ,  
t h e  p o e t r y  u s e d  m u s t  b e  t h e  t y p e  t h a t  c o u l d  b e  a d a p t e d  t o  
a  m u s i c a l  s e t t i n g .  
T h e  w r i t e r  s e l e c t e d  s e v e r a l  b o o k s  o f  c h i l d r e n ' s  
p o e t r y  f r o m  w h i c h  t o  p r e p a r e  a  t e n t a t i v e  l i s t  o f  p o e m s  
w h i c h  w e r e  a d a p t a b l e  t o  a n  o v e r - a l l  m u s i c a l  p a t t e r n .  T h e  
m u s i c a l  a n d  p o e t i c  c r i t e r i a  f o r  t h e  s e l e c t i o n  o f  t h e  p o e t r y  
w i l l  b e  p r e s e n t e d  l a t e r  i n  t h i s  c h a p t e r .  T h e  t e n t a t i v e  
l i s t  w a s  c o m p r i s e d  o f  t h i r t y  p o e m s  o f  w h i c h  f i f t e e n  w e r e  
t o  b e  s e l e c t e d  a s  t h e  b a s i s  f o r  t h i s  d o c u m e n t .  
T h e  p r o f e s s i o n a l  p a n e l .  T h i s  t e n t a t i v e  l i s t  w a s  
p r e s e n t e d  t o  a  p r o f e s s i o n a l  p a n e l  f o r  t h e i r  c o n s i d e r a t i o n  
a n d  f i n a l  s e l e c t i o n  o f  t h e  f i f t e e n  p o e m s  t o  b e  u s e d .  T h e  
p a n e l  c o n s i s t e d  o f  t e a c h e r s  w h o  w e r e  w e l l  q u a l i f i e d  i n  t h e  
f i e l d  o f  c h i l d r e n ' s  p o e t r y .  T h r e e  t e a c h e r s - - P e a r l  S p e n c e r ,  
B i g  P i n e y  E l e m e n t a r y  S c h o o l ,  B i g  P i n e y ,  W y o m i n g ;  F r a n c e s  
S h u c k ,  C o l l e g e  E l e m e n t a r y  S c h o o l ,  E l l e n s b u r g ,  W a s h i n g t o n ;  
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and Gladys Hunter, Seattle University, Seattle, washington 
--served as members of the professional panel. 
A rating sheet was devised for the selection of the 
poetry and was sent to each member of the panel. On the 
following page is a copy of the rating submitted to the 
panel members. 
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S E L E C T I O N  O F  P O E T R Y  T O  B E  U S E D  I N  O R I G I N A L  C H I L D R E N ' S  S O N G S  
T I T L E  
1 .  ! 1 U D  
2 .  W A T E R  N O I S E S  
3 .  A P R I L  R A I N  S O N G  
4 .  T H E  H E N S  
5 .  N E W  S H O E S  
6 .  S E E I N '  T H I N G S  
7 .  T H E  R O A D  T O  A N Y -
A U T H O R  
P o l l y  B o y d e n  
E .  ! 1 .  R o b e r t s  
L .  H u g h e s  
E .  M . .  R o b e r t s  
H .  S .  W a t t s  
E .  F i e l d  
W H E R E  B .  L .  T a y l o r  
8 .  T H E  P I R A T E  D O N  D U R K  
9 .  
1 0 .  
1 1 .  
1 2 .  
1 3 .  
1 4 .  
1 5 .  
1 6 .  
1 7 .  
1 8 .  
1 9 .  
2 0 .  
2 1 .  
2 2 .  
2 3 .  
2 4 .  
2 5 .  
2 6 .  
2 7 .  
2 8 .  
2 9 .  
3 0 .  
O F  D O \ . J D E E  
T H E  I C E  C R E A ! 1  Y l l i N  
T H E  D A Y  O F  T H E  
C I R C U S  H O R S E  
T H E  D E N T I S T  
T H E  W A T C H E R  
T I R E D  T I ! 1  
W H A T  D O E S  L I T T L E  
B I R D I E  S A Y  
T H E  H A I R Y  D O G  
P L A I N T  O F  T H E  
C A ! 1 E L  
T H E  E A G L E  
! 1 I C E  
D A W N  A N D  D A R K  
N I G H T  
A F R I C A N  D A N C E  
T H E  S T O B l " I  
T H E  N I G H T  W I L L  
N E V E R  S T A Y  
S N O W  
F O G  
I C E  
K I T E  D A Y S  
T H E ! 1 E  I N  Y E L L O W  
C I T Y  O F  F A L L I N G  
L E A V E S  
S P L i f i T E R  
I 1 .  P .  M e i g s  
R .  F i e l d  
T .  A .  D a l y  
R .  F y l e m a n  
I 1 .  W i d d e m e r  
W .  D e  L a  M a r e  
A .  L .  T e n n y s o n  
H .  A s q u i t h  
C .  E .  C a r r y l  
A .  L .  T e n n y s o n  
R .  F y l e m a n  
N .  G a l e  
S .  T e a s d a l e  
L .  H u g h e s  
R .  C h r i s t o p h e r  
E .  F a r j e e n  
D .  A l d i s  
C .  S a n d b u r g  
D .  A l d i s  
I 1 .  S a w y e r  
C .  S a n d b u r g  
A .  L o w e l l  
C .  S a n d b u r g  
E X C E L L E N T  G O O D  F A I R  
P l e a s e  s e l e c t  f i f t e e n  p o e m s  f r o m  t h e  a b o v e  l i s t  g i v i n g  e a c h  
o n e  a  r a t i n g  a c c o r d i n g  t o  t h e  c h a r t  p r o v i d e d .  
O T H E R  S U G G E S T I O N S  
~~~~~~~~~~~~~~~~~~~~~ 
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Criteria used in the selection of the poetry. Each 
panel member received a letter stating the purposes of 
this thesis inclusive of the request for the selection of 
poems to be used and five criteria upon which the selection 
of a children's poem is based. The writer accumulated 
and summarized the criteria into the following: 
1. The poems must be related to familiar experiences 
of the children. 
2. The linguistic and symbolic characteristics of 
a poem must be within the understanding of the 
children. 
3. The content of a poem must appeal to children. 
4. The poem must have, or imply, a musical sense 
in word repetition and rhythmic pulsation. 
5. The poem must show originality and "newness." 
6. The poem must display a certain genuineness and 
sincerity. 
7. The length of the poem must stay within the 
attention span of children. 
The panel members agreed that the quality of a poem 
could be judged by many criteria, but the above-mentioned 
are essential in selecting a poem for children. It was 
their opinion that if the poems met these qualifications 
they would be suitable for use in this project. 
The fifteen poems selected by the panel can be found 
within the music in the appendix of this paper. Each song 
includes the title of the original poem and the name of the 
author. 
3 5  
I I .  C O M P O S I N G  T H E  J V I U S I C  
I t  w a s  s t a t e d  i n  t h e  b e g i n n i n g  o f  t h i s  c h a p t e r  t h a t  
t h e  s e l e c t i o n  o f  e a c h  p o e m  w a s  b a s e d  u p o n  i t s  a d a p t a b i l i t y  
t o  a  m u s i c a l  s e t t i n g .  C a r e f u l  c o n s i d e r a t i o n  h a s  b e e n  
g i v e n  t o  t h i s  a s p e c t .  T h e  m u s i c  m u s t  n o t  i n  a n y  w a y  
d e s t r o y  t h e  m e a n i n g  o r  p o e t i c  s i g n i f i c a n c e  o f  t h e  p o e m s  
u s e d .  I t  i s  d e s i r e d  t h a t  t h e  m u s i c  w i l l  e n h a n c e  t h e  p o e t r y  
a n d  s t i m u l a t e  w i t h i n  t h e  s t u d e n t  a  g r e a t e r  e n j o y m e n t  o f  
t h e  p o e m .  
M u c h  t i m e  a n d  e f f o r t  w a s  g i v e n  t o  t h e  m e l o d i c  l i n e  
a s  w e l l  a s  t h e  p i a n o  a c c o m p a n i m e n t s  f o r  e a c h  o f  t h e s e  
m u s i c a l  c o m p o s i t i o n s .  S i n c e  i t  i s  t h e  p u r p o s e  t o  p r e s e n t  
m o d e r n  e l e m e n t a r y  s o n g s  t h a t  c a n  b e  u s e d  a t  v a r y i n g  s t a g e s  
o f  m u s i c a l  d e v e l o p m e n t ,  c a r e f u l  a t t e n t i o n  h a s  b e e n  g i v e n  
t o  t h e  t e c h n i c a l  p r o b l e m s  o f  t h e  m u s i c  i t s e l f .  C o n s i d e r a -
t i o n  i s  n o w  g i v e n  t o  t h e  d i s c u s s i o n  o f  t h e  v a r i o u s  p r o b l e m s  
i n v o l v e d .  
T h e  m e l o d y  l i n e .  T h e  m e l o d y  l i n e  i s  t h e  p r i n c i p a l  
t u n e  o f  a  s o n g .  T h i s  w r i t e r  b e l i e v e s  t h a t  e a c h  o f  t h e  
m e l o d i e s  p r e s e n t e d  i n  t h i s  c o l l e c t i o n  s h o u l d  b e  t a u g h t  t o  
t h e  c h i l d r e n  b y  m e a n s  o f  t h e  r o t e  m e t h o d .  F r o m  t h i s  p o i n t  
o f  v i e w  t h e  m e l o d i c  l i n e s  o f  t h e s e  s o n g s  h a v e  b e e n  t r e a t e d  
d i f f e r e n t l y  t h a n  t h e y  w o u l d  h a v e  b e e n  h a d  t h e  s i g h t - r e a d i n g  
m e t h o d  o f  l e a r n i n g  b e e n  c o n s i d e r e d .  
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The melody lines have been kept within the key in 
which they are written. In many of the songs, foreign 
tones (notes that are unrelated to the original key) have 
only been used at the cadences or endings, either to the 
phrase or the final ending. Even at the cadence point 
where such a tone is used, it cannot be considered com-
pletely foreign to the original key, but rather tones 
used to create a special effect in the sound of the music 
to coincide with a particular thought in the poetic text. 
In the ninth measure of the song "The Eagle," one of these 
tones occurs on the third beat of that measure. To this 
point, the poem has characterized the eagle as one who 
"clasps the crag with crooked hands •••• " The note C#, 
a major sixth degree in the key of E l"linor, has been used 
to point emphasis in the F# Minor chord to the words "moun-
tain walls ••• " In the song "African Dance" several 
foreign tones have been used in the melody line to outline 
the whole-tone scale pattern. These, and other examples 
very similar to them, can be found upon examination of 
the music. 
The interval relationships, or skips and steps found 
between tones, are not difficult to hear. They have been 
kept simple, yet appealing. The melody line of each song 
is easily within the range of the average child's voice. 
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A  m a j o r i t y  o f  t h e  s o n g s  e n c o m p a s s e s  a n  o c t a v e  r a n g e  ( a  
s p a n  o f  e i g h t  n o t e s  f r o m  t h e  l o w e s t  n o t e  i n  a  s o n g  t o  t h e  
h i g h e s t )  w i t h i n  t h e  m e l o d i c  l i n e .  
T h e  m u s i c a l  k e y s  i n  w h i c h  t h e  m u s i c  i s  w r i t t e n  a r e  
e a s y  k e y s  f o r  s i n g i n g  r a n g e .  T h e y  o f f e r  v e r y  l i t t l e ,  i f  
a n y ,  s i n g i n g  d i f f i c u l t y .  O n e  o r  t w o  o f  t h e  s o n g s  h a v e  
b e e n  w r i t t e n  w i t h o u t  t h e  u s e  o f  a  k e y  s i g n a t u r e .  I n  t h e  
p i e c e  " A p r i l  R a i n  S o n g "  t h i s  t e c h n i q u e  h a s  b e e n  u s e d .  I t  
e n a b l e s  t h e  m e l o d y  l i n e  t o  c o n v e y  a  f e e l i n g  o f  t h e  w h o l e -
t o n e  s c a l e  p a t t e r n .  A l t h o u g h  m a n y  f o r e i g n  t o n e s  a r e  u s e d ,  
a n  a c t u a l  m u s i c a l  c o n c e p t  o f  t h e  k e y  o f  C  M i n o r  c o n v e y s  
i t s e l f  i n  t h i s  p a r t i c u l a r  s o n g .  
T h e  r h y t h m s  u s e d  i n  t h e  m e l o d i c  l i n e s  f o l l o w  t h i s  
w r i t e r ' s  r h y t h m i c  f e e l  f o r  t h e  p o e t i c  l i n e .  T h e  e i g h t h  
n o t e ,  q u a r t e r  n o t e ,  d o t t e d  e i g h t h  n o t e  a n d  t h e  s i x t e e n t h  
a n d  t h e  t r i p l e t  e i g h t h  n o t e  f i g u r e  a r e  u s e d  q u i t e  e x t e n -
s i v e l y  i n  t h e  s o n g s .  T h e  p h r a s e - l i n e s  ( l e n g t h )  c o i n c i d e  
w i t h  t h e  l e n g t h  o f  t h e  p o e t i c  p h r a s e s .  
T h e  p i a n o  a c c o m p a n i m e n t s .  T h e  c o m b i n a t i o n  o f  t o n e s  
i n  t h e  u n d e r l y i n g  p i a n o  a c c o m p a n i m e n t s  o f  e a c h  s o n g  a r e  
e s s e n t i a l l y  d e s i g n e d  t o  e n h a n c e  t h e  m e l o d y  l i n e .  E a c h  
a c c o m p a n i m e n t  h a s  b e e n  c a r e f u l l y  w r i t t e n  t o  a v o i d  a n y  
t e c h n i c a l  d i f f i c u l t i e s  o f  p e r f o r m a n c e  t h a t  m i g h t  h a m p e r  
t h e  u n t r a i n e d  p i a n i s t .  
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Each accompaniment has its own individuality char-
acterized by the use of a certain unifying technique. As 
an example, consider the song "Fog." The technique in 
this particular song involves the use of the open interval 
of a fourth as an opening motive, and returns to that 
motive near the end of the song. Another example is found 
in the song "African Dance." The left hand part in the 
accompaniment of this song consists of one tone. This 
tone is used in a rhythmic pattern that exists throughout 
the entire song to give an effect of a tom-tom. An op-
tional use of this rhythmic accompaniment can be the tom-
tom performed by any student in the classroom situation. 
The use of this technique and similar ones provides an 
opportunity for musical coherence of the entire accom-
paniment of a song, and can be discovered in the remaining 
piano accompaniments. 
Like the melody lines, the accompaniments have been 
written in keys which present little technical difficulty 
in their performance. The majority of the keys involved 
employ the use of one flat or one sharp in their key 
signature. Many more foreign tones are used in the accom-
paniment of the songs than in the melodic line. There is 
a reason for this type of musical writing. The musical 
sounds of the piano accompaniments are very vital to 
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e n h a n c i n g  t h e  s o n g s .  T h e  c o n t e m p o r a r y  s t y l e  c a n  b e  c r e a t e d  
w i t h i n  t h e  u s e  o f  f o r e i g n  t o n e s  i n  t h e  p i a n o  a c c o m p a n i -
m e n t s .  T h e  f o r e i g n  t o n e s  o f  t h e s e  a c c o m p a n i m e n t s  h a v e  b e e n  
u s e d  i n  a  l o g i c a l  m a n n e r .  M o s t  o f  t h e m  a r e  a p p r o a c h e d  
w i t h i n  a  s i m p l e  p r o g r e s s i o n ;  s t r i c t l y  a d h e r i n g  t o  t h e  f a c t  
t h a t  t h e  a c c o m p a n i m e n t s  m u s t  b e  k e p t  s i m p l e  i f  a v e r a g e  
c l a s s r o o m  t e a c h e r s  a r e  e x p e c t e d  t o  p l a y  t h e m .  
I n  s u m m i n g  u p  t h e  d i s c u s s i o n  o f  t h e  t e c h n i q u e s  
e m p l o y e d  i n  w r i t i n g  t h e s e  p i e c e s ,  o n e  o r  t w o  s u g g e s t i o n s  
i n  t h e  u s e  o f  t h e  s t u d y  a r e  o f f e r e d .  T h e  d e s i r a b i l i t y  o f  
a c q u a i n t i n g  t h e  s t u d e n t  w i t h  e a c h  p o e m  i n  i t s  o r i g i n a l  
s e t t i n g  b e f o r e  w o r k  o n  t h e  s o n g  h a s  c o m m e n c e d  h a s  a l r e a d y  
b e e n  s u g g e s t e d .  I t  i s  i m p o r t a n t  f o r  t h e  c h i l d  t o  u s e  
i m a g e r y ;  h e  s h o u l d  c r e a t e  a  s c e n e  o f  t h e  p o e m  w i t h i n  h i s  
o w n  m i n d  b e f o r e  t h e  s i n g i n g  e x p e r i e n c e  t a k e s  p l a c e .  I f  
t h i s  i s  d o n e  t h e  p o e m  w i l l  b e  m u c h  m o r e  m e a n i n g f u l .  3 a c h  
s o n g  s h o u l d  b e  c a r e f u l l y  t a u g h t  w i t h o u t  t h e  u s e  o f  t h e  
p i a n o  a c c o m p a n i m e n t .  T h e  c h i l d  m u s t  h a v e  a  c l e a r  m u s i c a l  
c o n c e p t  o f  t h e  m e l o d y  w i t h i n  h i s  e a r  i n  o r d e r  t o  e n j o y  a  
m u s i c a l  e x p e r i e n c e  w h e n  t h e  p i a n o  a c c o m p a n i m e n t s ,  w i t h  
a l t e r e d  t o n e s ,  a r e  u s e d .  I t  i s  h i g h l y  r e c o m m e n d e d ,  t h e r e -
f o r e ,  t h a t  t h e  p i a n o  a c c o m p a n i m e n t  b e  a d d e d  a f t e r  t h e  m e l o d y  
h a s  b e e n  t h o r o u g h l y  l e a r n e d .  I n  t h i s  m a n n e r ,  t h e  s t u d e n t  
w i l l  b e  p r e p a r e d  t o  g r a s p  t h e  m e a n i n g  o f  t h e  s o n g  a n d  f o r m -
u l a t e  h i s  o w n  o p i n i o n s  o r  a t t i t u d e s  t o w a r d s  i t s  a p p r e c i a t i o n .  
f  i ,  ' '  ; ; - - ,  ' : " '  . .  -~ 
CHAPTER V 
THE SUT1l"IARY 
The values in song materials can be found in the 
results gained through their use. These materials are 
valuable in developing the elementary fundamental techni-
ques necessary in music education. A vast amount of song 
literature material is available to aid in developing the 
many phases of the music education program. But the 
learning skills obtained through the use of song mater-
ials are not enough to develop the "whole" individual. 
The student must acquire desirable attitudes to parallel 
his tools of learning if he is to be a successful indivi-
dual in the modern society. 
Desirable attitudes that motivate a student to lis-
ten intellectually to all types of music can be acquired 
through his training in the elementary school program. 
The prime concern of this project has been to assist in 
developing appreciative attitudes toward contemporary 
listening and singing. The writer feels that the need for 
more musical experiences in this idiom is great. Many 
schools have excellent music appreciation classes included 
in their program. Most of these classes are based upon 
listening to the traditional idiom and some study of music 
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h i s t o r y .  B u t  t h i s  i s  n o t  e n o u g h  u p o n  w h i c h  t o  b u i l d  
a e s t h e t i c  a t t i t u d e s .  T h e  a c t u a l  m u s i c a l  e x p e r i e n c e  g a i n e d  
f r o m  s i n g i n g  o r  p l a y i n g  m o d e r n  m u s i c  i s  g o i n g  t o  m o l d  a  
s t r o n g e r  a t t i t u d e  t o w a r d s  i t s  a c c e p t a n c e  o r  r e j e c t i o n .  
I f  t h e  s t u d e n t  h a s  m a n y  e n j o y a b l e  m u s i c a l  e x p e r i e n c e s  
f r o m  t h e  s i n g i n g  p r o g r a m  i n  m o d e r n  m u s i c ,  t h e n  i t  i s  q u i t e  
p o s s i b l e  t h a t  d e s i r a b l e  a t t i t u d e s  w i l l  b e  c r e a t e d .  
T h e  m e a n s  b y  w h i c h  m o d e r n  m u s i c  i s  p r e s e n t e d  t o  t h e  
s t u d e n t  m a y  r e a d i l y  b e c o m e  t h e  d i f f e r e n c e  b e t w e e n  t h e  a c -
q u i s i t i o n  o f  d e s i r a b l e  o r  u n d e s i r a b l e  a t t i t u d e s  t o w a r d  
m u s i c  a p p r e c i a t i o n .  T h e  w e l l - p r e p a r e d  t e a c h e r  w i l l  p r e s e n t  
t h e  m a t e r i a l  i n  a  c l e a r ,  i n t e r e s t i n g  m a n n e r ,  h o p i n g  t o  
f o r m u l a t e  t h e  b e s t  i m p r e s s i o n  p o s s i b l e .  I f  t h e  p r e p a r a -
t i o n  a n d  p r e s e n t a t i o n  h e r e i n  s u g c ; e s t e d  a r e  f o l l o w e d  w i t h  
s o m e  r e g u l a r i t y ,  t h e  s t u d e n t  w i l l  b e c o m e  a w a r e  o f  t h e  v a l u e s  
o f  m o d e r n  s o u n d s  a n d  i t  i s  p r o b a b l e  t h a t  f a v o r a b l e  a t t i -
t u d e s  w i l l  r e s u l t .  
T h e  r e v i e w  o f  r e l a t e d  l i t e r a t u r e  s h o w s  t h e  n e e d  f o r  
m o r e  c o n t e m p o r a r y  s o n g  l i t e r a t u r e  w i t h i n  t h e  l e v e l  o f  
a b i l i t y  f o r  b o t h  s t u d e n t  a n d  t e a c h e r  a l i k e .  I t  i s  t h r o u g h  
c o n s i s t e n t  u s e  o f  t h i s  t y p e  o f  s o n g  m a t e r i a l  t h a t  t h e  
v a l u e s  o f  c o n t e m p o r a r y  m u s i c  b e c o m e  a  p a r t  o f  t h e  l i s t e n i n g  
a t t i t u d e s  o f  c h i l d r e n .  M a n y  p e o p l e  t h i n k  o f  m o d e r n  m u . s i c  
a s  s o m e t h i n g  v e r y  t e c h n i c a l  a n d  a d v a n c e d ,  b e y o n d  t h e  
capabilities of children; yet the simpler techniques of 
modern music can be used successfully in the classroom. 
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The poetry used in this document has been carefully 
selected. The criteria upon which the selections were 
made have been presented. The professional panel has 
helped the writer provide this project with poetry that 
would appeal to all elementary ages. Emphasis has been 
placed upon the necessity of an understanding of each poem 
before the song has been presented to the student. This 
background in the preparation of each song will contribute 
to the development of an appreciation of children's poetry. 
Careful study has been given to the musical contri-
butions made in this document. Simplicity has never 
distracted from beauty. The beauty of the music is still 
present in spite of the simplicity of its musical creati-
vity. The more simple the music, the greater the oppor-
tunity for more children to sing it. The modern style has 
been used in the melody lines and accompaniments to offer 
a foundation that fulfills the purpose of this document. 
Various techniques of musical composition have been employed 
to make each song more coherent and pleasing. 
It is hoped that these songs can help provide a basis 
for the development of appreciative attitudes toward modern 
music. The conte~porary idiom must be understood by the 
t e a c h e r .  G r e a t  o p p o r t u n i t i e s  o f  m u s i c a l  e n j o y m e n t  a w a i t  
e a c h  o f  u s  i n  m o d e r n  m u s i c .  A n  i n f o r m e d  t e a c h e r ,  a  s i n -
c e r e  a n d  c o n v i n c i n g  p r e s e n t a t i o n  o f  t h e  s u b j e c t  m a t t e r  
w i l l  e n r i c h  t h e  l e a r n i n g  e x p e r i e n c e s  o f  a l l  s t u d e n t s .  
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